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Abstract
 
The purpose of the study was to determine the features of the professional self-identity in future psy-
chologists in terms of educational and professional training. The objectives of the study were: 1) to 
identify theoretical approaches to the problem of professional identity and self-identity in terms of 
professional training; 2) to research the features of self-identity in the course of a professional choice 
by students-psychologists and their educational and professional adaptation. To solve the particular 
research problem: 1) the features of self-identity in the course of professional choice by students-psy-
chologists and their educational-professional adaptation are defined; 2) questionnaire was developed 
for identification of the features of students-psychologists’ awareness of their professional choice and 
adaptation to professional training and the need for professionally significant qualities. To identify the 
features of the professional self-identity of future psychologists in the study of a number of methods 
were: 1) “Methods of studying professional identity (MVPI) (author LB Schneider); 2) questionnaire 
“Professional choice and educational-professional adaptation of future psychologists” (author IS 
Boychenko). 178 students of III-IV courses of the Pedagogical and Psychological Institute of the 
National Pedagogical University named after MP Drahomanov and 5-th courses of the psychological 
faculty named after T.G. Shevchenko and the Faculty of English of the National Linguistic University 
took part in the survey. The analysis of the conducted methods revealed that the predominant types 
of professional choice awareness by students-psychologists in the course of their educational and 
professional activity are the moratorium on professional identity, premature professional identity and 
diffusion of professional identity. The reasons for this state of the students may be unconscious or 
insufficiently conscious choice of profession by the latter as well as insufficient professional support 
of these students by psychologists. 
The acquisition of professional self-identity by future psychologists takes place: (I) in a group during 
the educational process (lectures, practical group classes, educational and psychological practice, 
attempts at one’s own psychological practice), (II) individually, and (III) under the guidance of a 
mentor. In the course of these psychological practices, especially during their own attempts at prac-
tice, future psychologists begin to form an idea of   their professional functions. This is an important 
prerequisite for the formation of their professional identity. According to the results of the research of 
the students-psychologists with achieved positive professional identity, the types of practical activities 
can include psychological (attempts at personal practice) and educational-psychological practice 
(according to the curriculum), that is mastering the profession through training in HEI and beyond, 
satisfaction of professional needs. The perspective of the research is the problem of conformity of the 
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professional self-identity formation of future psychologists to the social requirements and the avail-
ability of conditions to ensure their professional development during educational activities and beyond. 
Keywords: future psychologist, professional self-identification, professional self-identity, professional 
identity

Introduction 

Modern changes in society actualize the need for rethinking the individual life directions, 
professional choices, values, based on the understanding and affirmation of their own identity and 
opportunities for self-realization. Today, new branches of practical psychology are emerging for our 
country, which are embodied in the creation of numerous socio-psychological services, psycho-
counseling and psychotherapy rooms at various enterprises and organizations. Consequently, the 
theoretical and practical significance of the problems connected to the professional self-identity 
formation of the future specialists of human-centric professions, particularly psychologists, increases. 
Nevertheless, the domestic school of professional training for psychologists mainly remains in the 
field of theoretical and cognitive competence with limited results in practical attempts. At the same 
time, the issue of diagnostics at the initial stages of students’ professional suitability, consideration 
of their individual features, inclinations, beliefs and professional motivation in order to specify 
and facilitate the choice of their further specialization, determination of their specific psychologi-
cal field remains urgent for professional psychologists, within which the future psychologist will 
show the greatest efficiency and competitiveness, providing support to others. After all, a modern 
efficient professional should have the most pronounced professional qualities, have a clear self-
identification with his profession and be focused on constant professional development in the social 
environment. His/her formation involves a focus on professional and personal growth, a high level 
of work, familiarity with new technologies and information, which provides flexibility in choosing 
goals and making responsible decisions. Since the elucidation of these features is a necessary and 
significant prerequisite for the training of professional psychologists, it is important to determine 
the peculiarities of the professional self-identity of the future psychologist, which is an integrative 
personality formation as it combines a number of vectors of personal development, namely, defin-
ing and accepting one’s role in a professional group, outlining the degree of professional ability and 
competence, ability to build a long-term plan of professional self-realization, etc. Contrary, the study 
of the professional self-identity formation of future psychologists in the course of their educational 
and professional training, namely its components, levels of development and factors influencing its 
formation, has not been carried out before within the personal-professional approach.

Research Methodology

General Characteristics

In 2006-2007 academic years on the professional and preparatory basis of the Psychologi-
cal and Pedagogical Department of the Pedagogical and Psychological Institute of the National 
Pedagogical University named after MP Drahomanov and the psychological departments of the 
Psychological Faculty of the National University named after T.G. Shevchenko and the Faculty of 
English of the National Linguistic University, psychological research of 178 student psychologists 
was conducted with the informed consent.

Sample Selection

Using the data of the questionnaire to determine the features of professional choice, students-
psychologists were divided into 2 groups: the main group consisted of 178 students (32 future 
psychologists, who were focused on practical activities and 146 future psychologists - on theoretical 
activities); the comparative group consisted of 170 future managers.
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Instruments and Procedures

To identify the peculiarities of the professional self-identity formation of future psychologists 
in the study used a number of methods: 1) “Methods of studying self-esteem” (author Budassi); 2) 
Methodology “Self-assessment of mental state: well-being, general activity, mood (SAN)” (author: 
Doskin, Lavrentyeva, Sharay, & Miroshnikov); 3) “Scale of reactive and personal anxiety” (devel-
oped by Spielberger, adapted by Khanin); 4) questionnaire “Professional choice and educational 
and professional adaptation of future psychologists” (author Boychenko); 5) “Methods of studying 
professional identity (MVPI) (author Schneider).

Using the questionnaire and the method of studying the manifestations of professional identity, 
it was determined that students-psychologists who are focused on practical activities, make practi-
cal attempts in their future activities. The availability of professional assistance from a specialist 
mentor in these attempts was taken into account.

The study used methods to assess the psychological characteristics and mental state of the 
individual to determine the level of self-esteem, anxiety, well-being and general activity, the mood 
of psychology students.

Data Analysis

Statistical analysis of the obtained data was carried out by methods of mathematical process-
ing of results - primary statistical analysis, determination of correlations (Pearson correlation 
coefficient), finding differences between groups on a certain basis (Student’s t-test, non-parametric 
Mann-Whitney U-test – depending on features of data distribution), factor analysis with further 
qualitative analysis and generalization of the obtained results. Data processing was performed on 
SPSS 20.0 for Windows software packages.

Research Results

In accordance with the procedure of empirical research, the distribution of future psychologists 
by levels of development of the structural components of professional self-identity was determined 
(Table 1).

 
Table 1
Distribution of Future Psychologists by Levels of Development Structural Components of Professional 
Self-Identity

Components of 
professional self-identity

Levels of development (number of subjects, in %)

Low Average High

Motivational 21.2 33.6 45.2

Cognitive 24.4 43.4 32.2

Operating 60.6 20.0 19.4

As can be seen from Table 1, the least developed was the operational component of professional 
self-identity of future psychologists, a high level of which was found only in 19.4% of respondents, 
others have a low 60.6% and average 20% level of development.

The operational component of professional self-identity contains a number of professional 
individual psychological features of future psychologists, and directly affects the process of its 
formation. There are three components in this component: involvement in psychological practice, 
professional cooperation with a mentor, practical awareness of professional activity.
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Table 2
Distribution of Future Psychologists by Levels of Development Components

Components

Levels of development (number of subjects, in %)

Low Average High

Involvement in psychological 
practice  33.0 51.4 25.0

Professional cooperation with 
a mentor 45.7 29.4 15.6

Practical awareness in 
professional activities 46.7 41.8 11.5

As can be seen from Table 2 only 25.0% of respondents found a high level of involvement in 
psychological practice, which is a negative indicator for the future professional activity of a signifi-
cant number of psychologists.

51.4% of respondents have an average level of involvement in practice, and a low 33.0%, 
which indicates the unstable ability of psychologists to make the right decisions in solving practi-
cal problems in the future.

The next component of the operational component of professional self-identity is professional 
cooperation with the mentor, the empirical referent of which was the level of professional influence 
of the mentor (teacher) on the future psychologist (student) through such influences as explana-
tions, advice, recommendations. According to the results of the analysis presented in Table 2, only 
15.6% of respondents are characterized by a high level of professional cooperation, and 29.4% by 
an average. Most of the respondents have a low level (45.7%), and, therefore, the relevant data do 
not allow to determine the main type of professional influence of the teacher on the student, only 
certain trends.

Investigating the level of professional influence of the mentor on the student-psychologist, it 
was analyzed both as a general indicator and comprehensively, taking into account the manifesta-
tion of the subjects in different areas: personal, professional.

 Table 3 shows the distribution of types of professional influence of the mentor on the student 
according to their level of influence on the effectiveness of the formation of professional self-identity 
of students-psychologists.

Table 3
Distribution of Students-Psychologists According to the Level of Influence of the Mentor on the Forma-
tion of Their Professional Self-Identity

Types of professional 
influence

The level of influence on the formation 
of professional self-identity

Number of students with the 
appropriate level of professional 

self-identity, in%

Explanations
Low 5.6
High 25.0

                       Advices
Low 12.6
High 22.4

Recommendations for various 
forms of skill improvement

Low 11.2
High 20.0

The third component of the operational component of the professional self-identity of a psy-
chologist is practical awareness of professional activity. Practical awareness of professional activity is 
a complex component that includes auxiliary characteristics, such as professional behavior manners 
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(communication style, slang, typical ways of communication, expected preferences, etc.); possession 
of professional tools (professional theories, methods, techniques). The formation of psychologists’ 
manner of professional behavior and the acquisition of skills to use professional tools forms the 
ability to effective practical activities. That is why this component of professional self-identity is 
very important for future psychologists.

But during the analysis, practical awareness in professional activities is characterized by the 
lowest level of development (Table 2), a high level of which was found only in 11.5% of respondents, 
and medium and low 41.8% and 46.7%, respectively.

Thus, many future psychologists find it difficult to make informed decisions when solving 
professional problems, analyze past experience to correct behavior in the future, and are insuf-
ficiently aware of responsibility for their consequences.

In accordance with the objectives of the study, the results were compared with the levels of 
development of professional self-identity of future managers. Thus, the results of analysis of variance 
revealed some differences in the formation of professional self-identity of future psychologists and 
managers, namely: there are statistically significant differences in the levels of professional tools 
(professional theories, methods, techniques). The level of mastery of professional tools is higher 
for psychologists than for future managers: if the average score of mastery of professional tools for 
managers is 3.0, then psychologists have 3.5 points (p≤0.05). This suggests that psychologists are 
better than managers making professional decisions in terms of solving a problem situation, able 
to act in the interests of the client.

Instead, the level of mastery of professional behavior manners of (communication style, slang, 
typical ways of communication, expected preferences, etc.) in psychologists is lower than in managers 
(at the level of trends, p=.079). This indicates the specifics of the profession of psychologist, where 
the latter must act only within the client’s request, taking into account its values, characteristics.

Thus, based on the analysis of the operational component of professional self-identity, it is clear 
that readiness for practical activities, which is an important condition for successful psychological 
activity and an important basis for personal development, is poorly developed in future psycholo-
gists: the vast majority have low levels of this trait.

It was also found that future psychologist professional cooperation with the mentor as a 
professional influence of the mentor on his student (future psychologist) to facilitate his practical 
activities is poorly developed and requires more focused attention of the educational process.

Discussion

The national system of higher education standards, the main purpose of which is to realize 
the possibilities of forming socially and professionally important knowledge, skills, abilities and 
competencies (ways of thinking, professional, worldview qualities and moral values) in a higher 
education institution, should address the modern requirements of the national labor market and 
European community (Law of Ukraine “On Higher Education”, 2017). The Law of Ukraine “On 
Higher Education” № 2145-VIII of 05.09.2017 states that the main objectives of scientific, scientific 
and technical, and innovative activities of higher education institutions are: obtaining competitive 
scientific and scientific-applied results; application of new scientific, scientific and technical knowl-
edge during the training of highly-educated specialists; formation of modern scientific personnel, 
who is able to ensure the development and implementation of innovative scientific developments. 
Taken together, it should be noted that the effective result of professional training of future pro-
fessionals is the formed professional identity, self-identity of the individual, in particular future 
psychologists. In combination with professional self-identity, personal identity is also acquired and 
influences the development of the professionalism of the future specialist. Personal identity is a set 
of characteristics that makes a person individual, unique, not like other people.

Since professional identity is an important condition for the integration of a psychologist into 
the profession, and self-identification is an important factor in this process, the latter is determined 
through the identification and passage of the initial stages competence with the mentor. Lack of 
professional identity leads to professional maladaptation.

Numerous theoretical and applied research studies by foreign researchers (Erickson, 1968 etc.) 
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are devoted to the study of professional identity. The analysis of the concept “professional identity”, 
presented in the works of many authors (Barbour & Lammers, 2015; Neary, 2014; Pratt et al., 2006), 
indicates the lack of a common definition of this phenomenon. In general, professional identity 
can be defined as a complex structured personal construct, which includes: a system of ideas about 
themselves and their position in the profession; acceptance of its goals, functions, roles and methods 
of implementation; attitude to it as a personally significant value that gives self-esteem; readiness to 
master professional activity and its improvement; identification with a group of professionals on the 
basis of self-knowledge, acquaintance with the world of professions, comprehension of professional 
skills and comparison of their personal characteristics (life goals, self-realization plans, abilities, 
etc.) with the requirements for the professional activity; a set of external and internal conditions 
and factors that influence the choice of profession.

For example, such an external factor as a person’s immediate environment and the circum-
stances of his/her life play an important role in choosing a profession. Internal factors include 
optimism for the future, anxiety, self-esteem, and so on.

In a number of foreign studies, professional identity is an internal scheme that reflects a per-
son’s ideas about what he/she should be, what he/she should be able to do and how to behave in the 
professional community to be effectively realized in the profession (Tavrovetska, 2011).

The professional self-identity of the individual in psychology is determined by the formed 
educational and professional interests, goals, expectations, actions, achievements, results, quali-
ties that make up the potential of the professional, the values   of future professional activity, etc. 
(Varban, 1998).

The use of mentoring as a tool of professional assistance in the formation of the individual 
professional self-identity, reduces the period of adaptation to specific conditions of professional 
activity, independent and quality performance of duties, perception of professional goals and ob-
jectives and requirements for executive behavior. The purpose of mentoring should have specific, 
achievable and measurable goals and objectives (Alyushina, 2014).

In the context of the American labor rights movement of the second half of the twentieth cen-
tury, the word “mentor” and the concept of career guidance came into use with other terms related 
to social capital – such as glass ceiling and bamboo ceiling, networking, role model and gatekeeper 
– and serve to identify and overcome the problems of minorities in achieving social success.

In the system of vocational education and industrial training, mentoring spread in the USSR, 
and from the 1950s it became a mass movement. Mentoring as one of the forms of methodical 
work in high school is defined as the help of an experienced teacher to a young specialist or trainee 
“adapt to new working conditions, consolidate a number of necessary in these conditions primary 
skills” (Gavrilov, 2009).

One of the most important areas of life for the formation of self-identity is the choice of pro-
fession and career path (Waterman, 1982).

Establishing one’s identity in professional activity is one of the important neoplasms during 
adolescence and early adulthood. The purpose of identity formation at this age is to realize a certain 
productivity of life (Erikson, 1968).

Factors and conditions of development and functioning of personal and professional identity 
have been examined on the basis of numerous surveys of students and adult professionals (Barbour 
& Lammers,  2015; Vough, 2012; Shim & Hwang, 2009; Furness, 2007; Pratt et al., 2006; Cohen-
Scale, 2003; Eisen, 2002). The approaches to their formation are analyzed (Blomgren & Waks, 2015; 
International Handbook of Research…, 2014; Handbook of Research…, 2016; Wiles, 2013; Weick 
et al., 2005), the features of professional identity in representatives of certain professions are studied 
(Clarke et al., 2017; Levy et al., 2014; Larrivee, 2003; Payne, 2006). That is, most empirical factors 
are based on the study materials of students and professionals.

The presented study examines the problem of professional self-identity formation of future 
psychologists, factors influencing its formation and conditions of its development.

The most important stage of mastering the profession occurs during training in HEI, as well 
as the beginning of professional development, which is expressed in the acquisition of professional 
identity and self-identity.

Thus, in the process of professional training, professional identity is the subject of formation 
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and, consequently, part of the concept of personal training process in educational institutions. 
During this period, not only knowledge is acquired, skills and abilities are formed, but also profes-
sional genesis is carried out, which involves the formation of professional identity and self-identity. 
Namely, through the acceptance of goals, functions, roles and methods of professional realization, 
a system of ideas about one’s future profession, about oneself, one’s place in the profession, person-
ally significant value of one’s profession, readiness to master the profession and improve it, profes-
sional self-knowledge is formed. Such an important and necessary type of professional support as 
mentoring of a professional teacher contributes to the effective formation of professional identity.

Therefore, the formation of professional self-identity future psychologist is an important 
task of HEI, as society’s need for the services of competent, highly qualified representatives of this 
branch is growing every year. Subsequently, the possibility of realization in the profession for fu-
ture specialists is increasing. In fact, professional self-realization is achieved under the condition 
of developed professional components of the specialist’s identity.

Thus, the formed professional self-identity of the future psychologist is the key to his/her ef-
fective self-realization in the future.

Professional identity is defined as one of the main criteria for the formation of a specialist’s 
personality, which is closely interrelated with such categories as professional development, profes-
sional self-awareness and professional self-determination (Osyodlo, 2012).

Professional identity is also one of the leading criteria for becoming a professional (Lozhkin 
& Volyanyuk, 2008). In a narrow sense, professional identity is considered by the authors as self-
awareness, a system of human ideas about themselves as a subject of life. In a broad sense, it refers 
to concepts that reveal a person’s conceptual ideas about his/her place in a professional group or 
community. Realizing the need to form a professional identity, the specialist decides himself/herself 
to what extent it is necessary to take a certain form of activity, a certain way of professional inter-
action and himself/herself as a professional. Only professionals with transformative psychological 
potential can be considered identical.

Therefore, professional self-identity is an active personal manifestation of a conscious atti-
tude to the chosen profession, as the assessment of professional self-identity is based on subjective 
indicators, including professional self-esteem, professional self-determination, job satisfaction, 
profession, career, self, etc. (Povarenkov, 1991).

In the process of professional training of psychologists in HEI it is important to pay attention 
to personal, emotional development, positive attitude, as the processes of cognitive and individual 
development as a unity create the basis for the formation of professional identity, which is a part of 
self-awareness and self-determination (Druzhinina, 2009). The professional identity of a practical 
psychologist is characterized by the individual’s acceptance of the leading professional roles, values   
and norms, contributes to the construction of his/her professional future and appears as a multi-
component and multilevel formation. Its structure unites three components: 

a) cognitive component, that combines the ideas of the individual about the characteristics 
of a particular professional group and self-awareness of its member on the basis of differentiated 
professional characteristics. The elements of this component are: the perception of the individual 
about himself/herself, forming the image of “I”, professional knowledge and beliefs that form the 
image of the profession; 

b) emotional and evaluative component, in the structure of which we can distinguish self-
assessment of their professional qualities, attitude to professional knowledge, self-esteem of the 
individual as a professional;

c) behavioral component of professional identity, that is a real mechanism of active oneself 
expression as a member of a professional group, assimilation of relevant professional ideas, norms, 
values, professional behavior patterns, building a system of goals and prospects, attitude to profes-
sional development in the common sense context.

The professional identity of the future psychologist is defined as a result of experiencing self-
identification based on the emotional and cognitive connections (consistency of the “I-image” 
components) (Voloshina, 2016).

Mentoring is a psychological and pedagogical tool for the effective formation of the profes-
sional identity of future psychologists.
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Pedagogical support for the professional activities of young teachers in the United States is 
provided through the implementation of individual support programs for young teachers during 
their “entry into the profession” (induction), mentoring programs (mentoring), orientation pro-
grams, mutual learning of colleagues (peer coaching), personnel performance management systems 
(performance management systems), supervision (Zembitskaya, 2014).

Depending on how regulated and controlled the interaction of the mentor with the ward is, 
there are two types of mentoring: formal and informal. In the United States, formal mentoring is 
part of support programs for young teachers, which are approved by the school administration or 
school district and usually require mentors to report results to the school administration.

The peculiarity of informal mentoring is its latency. That is, for a young teacher, communication 
with the mentor can be realized imperceptibly, in the process of informal communication in the 
form of advice, instructions, explanations, guidelines, psychological assistance, training materials, 
etc. Informal mentoring takes place in any form and is not regulated by the school administration. 
The absence of administrative pressure contributes to the establishment of a trusting relationship 
“mentor-ward”, which makes it possible to implement the psychosocial function of mentoring.

Conclusions

The research of domestic and foreign scholars showed that professional self-identity, as a part 
of personal identity, appears as a systemic, dynamic, level phenomenon that characterizes the adop-
tion of professional values.  To sum up, the assessment of professional identity is based on subjective 
indicators, including professional self-esteem, value and satisfaction with work, profession, career, 
self, etc. In addition, professional self-identity is an active personal manifestation of a conscious 
attitude to the chosen profession. Mentoring has a positive effect on the level of development of 
these personal indicators.
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