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lecturer, nature of knowledge, and
student’s task in examination was
investigated. Besides, comparison of
students’ perceptions was made in
these four points with four class
levels. A version of Perry Model
developed by Finster was used in
this study. This model shows how
students develop from a simplistic
stance on the nature of knowledge
to one which is more pluralistic and
contextual. The results showed that
university learning environment
positively effected the science
undergraduate students’ perceptions
about role of lecturer, taking
responsibility for their own learning,
autonomous learning, and self
expression. In addition, obtained
findings can be a guide for redesign
of learning environments in
undergraduate science education.
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Introduction
Several theorists have argued that the ability to reason
in context develops over time (Baxter-Magolda, 1987; Hofer
& Pintrich, 1997; King & Kitchener, 1994; Perry, 1970). Although
the theories differ in detail and scope, they suggest overall, a
common pattern of development that progresses from simple,
black–white thinking, through an exploration of multiple
perspectives, to complex, relativistic thinking. In this study, we
chose the Perry model of intellectual development, the earliest
and most thoroughly tested of these theories, as the
conceptual framework to guide our research.
Some researchers, such as Finster, (1991), Katung,
Johnstone & Downie (1999), and Mackenzie, Johnstone, &
Brown (2003) used Perry model to classify students’ views
about the roles of student and lecturer, nature of knowledge,
and student’s task in examination. Students’ attitudes were
monitored with the Perry model of intellectual development
with respect to the way they reacted or adapted to changes.
This model shows how students develop from a simplistic
stance on the nature of knowledge to one which is more
pluralistic and contextual.
Perry (1970) undertook a major study of forms of
intellectual development in the college years. From a series
of intensive interviews with undergraduate students at
Harvard University, he identified a sequence he termed
‘positions’ which represent ways in which students view
themselves and their learning, how they make meaning of
their world, and how they interpret and make sense of the
classroom environment, how they view knowledge and the
process of learning and how they understand the roles of the
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teacher and the students in this process. The model, therefore, describes a broad framework of
student progress during their educational programme. Perry has been noted as having related
academic experience most dearly to qualitative changes in students’ thinking and moral
development. Perry originally identified nine ‘Positions’ (Dawson, 2004):
Position 1:

Position 2:
Position 3:
Position 4:

Position 5:
Position 6:
Position 7:
Position 8:
Position 9:

The student views knowledge as either correct or incorrect. Knowledge
is construed as an accumulation of facts collected through hard work
and obedience.
The student recognizes that there are conflicting opinions, but views
some as correct and others as incorrect.
Diversity and uncertainty are accepted, but only because the “answer”
has not yet been found.
The student comes to the conclusion that everyone is entitled to her
own opinion, though right and wrong still prevail in the realm of
authority.
The student views all knowledge as contextual.
The student comes to understand that it is necessary for him to commit
to a position within a relativistic world.
This commitment is made.
The implications of commitment are explored as are notions of
responsibility.
The individual situates herself within an identity that incorporates
multiple responsibilities, and views commitment as an ongoing process
through which the self finds expression.

Later researchers have reduced the number of Positions to three or four (Katung et al.,
1999). We utilised a three stage version of Perry’s scheme; ‘A’ Position or ‘Dualism’ (representing
Perry’s Positions 1 and 2); ‘B’ Position or ‘Multiplicity’ (representing Positions 3 and 4); ‘C’ Position,
or ‘Relativism’ (representing Positions 5-9). The model was used in this study as a tool to identify
the ways in which students think and to look for changes among class levels.
Perry’s initial, longitudinal study investigated changes in thinking among undergraduates
and the ways in which they made sense of their educational experience. The outcome of his
research was an outline of intellectual development in which he described a series of nine ‘Positions’
or stages, together with their associated transitions, in the individual’s developmental journey.
Each Position reflected learning taken place. Perry conceptualised the Positions as representing a
hierarchical the person’s way of thinking about the world and self, as well as knowledge and how
sequence in which individuals moved from relatively simple ways of thinking to highly complex
ways of perceiving and evaluating knowledge and the world. At one extreme (‘Dualism’) are
students who see knowledge consisting of ‘right answers’, ‘taught’ by the lecturer, and whose
responsibility is to return memorised ‘facts’ in assessments. At the other extreme (‘Relativism’)
are students who are analytical, independent learners, who see their task as demonstrating
that they can evaluate possible solutions to problems on the basis of evidence. ‘Knowledge’ is seen
as not absolute, and the student copes with this uncertainty by taking into account the settings in
which decisions are made. The lecturer is expected to provide knowledge within a context and to
demonstrate evidence for a decision or opinion. Within the scheme, the individual’s ‘ways of
seeing the world’ are reorganised as the person confronts social and intellectual challenges, either
by chance through social situations, or by design through an educational programme.
There have been criticisms of the scheme and Perry’s research methodology. For instance, it
has been claimed that one Position should not be regarded as ‘better’ than another (Salner, 1986).
However, it is difficult to view ‘Dualist’ and ‘Relativist’ Positions as equally desirable for students in
higher education. Indeed, much of the ‘Perry’ research in educational settings seemingly has tried
to determine how best to challenge students to encourage them to move to ‘higher’ Positions
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(Finster, 1991). Also, participants in Perry’s initial study were Harvard undergraduates, not
necessarily representative of students in general, with major analyses based on male interviewees,
although a quarter of participants were women.
Despite such criticisms, there seems to be agreement in the literature about Perry’s important
contribution to understanding learning from the student’s perspective, and his work has generated
copious research in diverse areas of post-school education, including medicine, law, engineering,
science and teacher training (Hettich, 1988; Moore, 1990; Marra & Palmer, 2004).
Table 1.

Description of ‘Positions’ in three-stage version of Perry’s scheme of intellectual
development (Mackenzie, Johnstone & Brown, 2003).

Perceptions of:

Student’s role

Role of lecturer

Student in Position ‘A’

Passively accepts

Student in Position ‘B’

Student in Position ‘C’

Realises that some

Sees student as source of

responsibility rests with
the student. But what?

knowledge or is confident of

And how?

finding it. Discusses, and
makes own decisions

Authority, giving facts

Authority. Where there

Authority among authorities.

and know-how

are controversies, wants
guidance as to which

Values views of peers.
Member of staff as facilitator

view is favoured by staff
Nature of knowledge

Factual; black and

Admits ‘black-and-white’

white; clear objectives;

Wants to explore contexts;

approach not always

non-controversial;
exceptions unwelcome

seeks interconnections;

appropriate. Feels insecure in
the uncertainties this creates

enjoys creativity; scholarly
work

Student’s task in

Regurgitation of ‘facts’.

Quantity is more important

Quality is more important

examinations

Exams are objective. Hard
work will be rewarded

than quality. Wants to
demonstrate maximum

than quantity. Wants room to

knowledge

express own ideas and
views.

The purpose of this study was to examine the university science students’ intellectual
development and to make comparison among the class levels according to Perry Model with the
Turkish sample of students.
Methodology of Research
Sample
The sample of the study was composed of total of 471 (216 female, 255 male) undergraduate
students from Departments of Physic, Department of Chemistry, and Department of Biology at
the Education Faculty of Ataturk University in Turkey at the first semester of 2003-2004 academic
year. Most of the students in these departments took part in the study. There are four class levels
(freshman, sophomore, junior, and senior) in all the departments (see table 2).
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Distribution of students according to gender and class levels.
Gender

Class Level

Female (n)

Male (n)

Total (n)

Freshman

48

72

120

Sophomore

60

51

111

Junior

51

69

120

Senior

57

63

120

Total

216

255

471

Data Collection Instrument
One problematic area in intellectual development research is the measurement of an
individual’s point of view or “Position” within Perry’s scheme. Originally, Perry used
unstructured interviews like early studies. Subsequently other instruments were developed,
such as structured interviews, paraphrasing and restatement tasks, and semi-structured
essays (Moore, 1989). Although these instruments produce extremely rich data, many are
inappropriate for large groups. Therefore, Finster (1989) devised a questionnaire
incorporating sentence stems of the kind used in previous Perry-related research. Finster’s
questionnaire measures the ‘A’, ‘B’, and ‘C’ positions shown in Table 1 (Mackenzie et al,
2003). A student in Position ‘A’ (‘Dualist’), for example, might be expected to agree with
views about the nature of knowledge and the roles of lecturer and student described
in Table 1, column 2. Conversely, a student in Position ‘C’ (‘Relativist’) might be expected to
disagree with such views. Four sentence stems referred to the four elements of learning. In
each stem, students were asked to choose one answer from the three provided choice
(representing ‘A’, ‘B’ and ‘C’ positions). Each set of three answers was presented, not in the
sequence of Perry scheme, but randomly.
Turkish translation of the Finster’s questionnaire was used in this study. With the
permission of the developer of the original questionnaire, experts who are familiar with
both culture translated the items of the original scale into Turkish. Turkish language experts
rated the items of the Turkish form of the scale from the point of view of Turkish language
regulation. The consistency and the external reliability of the Turkish questionnaire were
examined with a pilot study. Questionnaire drafts were discussed with student
representatives and staff, and then finalised after piloting.
Results of Research
The descriptive analysis technique was used to explain the obtained results. These results
were interpreted with table and column diagrams. Table 3 shows that distribution of
students’ responses as the number of students.

53

Journal of Baltic Science Education, 2006 No. 1 (9)
TURKISH UNDERGRADUATE STUDENTS’ PERCEPTIONS ON THE FACTORS
AFFECTING THE PROCESS OF THEIR LEARNING
(P. 50–60)

Table 3.

ISSN 1648–3898

Distribution of students’ response to the four sentence stems as the number of students.
Sentence stem 1

Sentence stem 2

Sentence stem 3

Sentence stem 4

My job as a
student is:

I think that the
lecturer’s job is:

I think that
knowledge is:

My job in my
exam is:

A

B

C

B

C

A

A

C

B

A

C

B

(D)

(M)

(R)

(M)

(R)

(D)

(D)

(R)

(M)

(D)

(R)

(M)

Freshman

3

21

96

42

72

6

54

27

39

63

45

12

Sophomore

0

21

90

21

87

3

45

27

39

45

57

9

Junior

6

21

93

12

102

6

18

24

78

24

75

21

Senior

0

21

99

24

96

0

30

24

66

36

66

18

Total

9

84

378

99

357

15

147

102

222

168

243

60

Class Levels

Position A (D): Dualistic Thinking; Position B (M): Multiplistic Thinking; Position C (R): Relativistic Thinking
The results related to four sentence stems studied one by one. Firstly, we study students’
perceptions related to sentence stem 1. Sentence stem 1 and its content are like this:
My job as a student is:
1. Accept the information given to me by the lecturer without question and to learn it. (D)
2. To accept that some responsibility rests on me for learning but I am not sure what is
expected of me about what or how to learn. (M)
3. To accept what is given but to think about it critically, to check other sources for myself
and to take responsibility for what and how I learn. (R)
Table 3 shows the types of sentence stem responses given by students. Figure 1 presents that
most of the students (approximately %80 of all students) chose Position ‘C’ (Relativist). In the
sentence stem 1, other positions (‘A’ and ‘B’) were much less chosen than the Position ‘C’. When
figure 1 is examined, it was seen that there is no difference among class levels in this sentence stem.
This finding showed that students realise that their job as a student is to accept what is given but to
think about it critically, to check other sources for themselves and to take responsibility for what and
how they learn. Therefore, high percentages of Position C in the first and second year students show
that they might have similar perceptions in the high school about the student’s job.

Figure 1.
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Secondly, we study students’ perceptions related to sentence stem 2. Sentence stem 2 and its
content are like this:
I think that the lecturer’s job is:
4. To give me all I need to know for the exams but where there is more than one way of
looking at things the lecturer should indicate clearly which way s/he prefers. (M)
5. To provide me with information but I realise that the lecturer is not the only source of
information and that I can find things out for myself to supplement what the lecturer
has given. (R)
6. To give me all I need to know for the exams and to avoid any extra non-examinable
material. (D)
Figure 2 presents that most of the students chose Position ‘C’ (Relativist) like Figure 1. Other
positions (‘A’ and ‘B’) in the sentence stem 2 were chosen less according to Position ‘C’. This finding
showed that students comprehend that the lecturer’s job is to provide them with information but
they realise that the lecturer is not the only source of information and that they can find things
out for themselves to supplement what the lecturer has given. Figure 2 also shows that there is a
gradually increase through freshman to senior classes in the Position C. A few students, %3 of all
students, chose Position A. However, Position B was chosen by %35 of freshmen and the percentages
of Position B gradually decrease through senior year. These findings show that students are
undergoing changes in perception, Position B to Position C, about the lecturer’s job at university.
Many students enter university with the impression that lecturer’ job is to give them all their need
to know for the exams but where there is more than one way of looking at things the lecturer
should indicate clearly which way s/he prefers. The majority had changed this attitude through the
senior years of the university.

Figure 2.

Distributions of percentage of students’ response to sentence stem 2.

Thirdly, we study students’ perceptions related to sentence stem 3. Sentence stem 3 and its
content are like this:
I think that knowledge is:
7. A collection of unchangeable facts which are either right or wrong. I dislike
uncertainties and vague statements. I am uncomfortable if I am asked to think for
myself. I prefer to be given the facts. (D)
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Complex and by no means all black and white but I find this exciting and stimulating. It
makes me want to explore things for myself. (R)
Not just a collection of black and white facts but that there are shades of grey. Things
may be right or wrong depending on circumstances and context. This uncertainty makes
me feel uncomfortable. (M)

Figure 3 showed that there are similar results between freshman and sophomore students,
and also junior and senior students. Freshman and sophomore students mostly chose Position A.
On the other hand, most of the junior and senior students chose Position B. In general, the number
of students who chose Position B was regularly increased but who chose Position A was decrease
through freshman to senior classes. Position C was chosen lesser than the other Positions in this
sentence stem. Many students enter the university with the perception of knowledge that a
collection of unchangeable facts which are either right or wrong. However, students’ perception
of knowledge is changing to the point that knowledge is not just a collection of black and white
facts but there are shades of grey. This uncertainty makes them feel uncomfortable.

Figure 3.

Distributions of percentage of students’ response to sentence stem 3.

Lastly, we study students’ perceptions related to sentence stem 4. Sentence stem 4 and its
content are like this:
My job in my exam (assessments and exams) is:
10. To give back the facts I have learned as accurately as possible. I prefer questions
with single clear-cut answers rather than open long questions. (D)
11. To answer the questions, including what I have been taught and what I have found
out for myself from reading or other sources. I dislike questions which force me into a
fixed answer (such as multiple choice) and prefer open questions in which I have room
to show my own thinking. (R)
12. To give back all I know about the topic and leave the examiner to give me credit for the
relevant bits. I quite like open-ended questions, which allow me to show how much I
know. (M)
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Distributions of percentage of students’ response to sentence stem 4.

Figure 4 presents that most of the students chose Position ‘C’ (Relativist). Other positions (‘A’
and ‘B’) in the sentence stem 4 were chosen less according to Position ‘C’. Position B was much less
chosen than the other two Positions. The number of students who chose Position C was regularly
increased but who chose Position A was decrease through freshman to senior years. In other
words, many students graduate with the impression that they dislike questions which force them
into a fixed answer (such as multiple choice) and prefer open questions in which they have room to
show their own thinking. The reason of students prefer questions with clear-cut answers rather
than open long questions in first year may be they exposed to lots of multiple choice exam during
the secondary and high school years. For example, they have to pass the University Entrance
Exam, which is also a multiple choice exam, to enter any university in Turkish Education System.
Namely, the students are undergoing changes in perceptions about their job in exams while at
university.
Discussion and Implications
In this study, a version of Perry’s developmental model (Finster, 1991) has been used to
investigate students’ attitudes to learning made by science students from three departments
(Department of Chemistry, Department of Physics, and Department of Biology) at Ataturk
University. In addition, this study was aimed to expose whether there are changes in students’
attitudes through freshman to senior years.

Figure 5.

The percentages of all participants’ choices for the four sentence stems.
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The obtained findings showed that students are undergoing changes in attitudes to
learning, teaching, and knowing while at university. Many students enter university with the
impression that knowledge is a collection of unchangeable facts which are either right or
wrong, and that lecturers are authority figures who know everything on their subject. The
majority of students had changed these impressions through junior and senior years. Students
start to take responsibility for their own learning as they progress at university rather than
expecting that all the information is provided by the lecturer. This would include undertaking
more individual study and collaboration with other students. As students become more
responsible for their learning, they become more active in attempting to relate new
information to topics or subjects on their course. With these changing perceptions of the
subject areas and the role of themselves and the lecturer within the learning environment,
students’ preferences for their teaching, assessment and study methods also change.
Perry’s scheme of intellectual development is useful in describing the behaviours of students
and also in suggesting ideas for encouraging and supporting students to develop more
relativistic thinking. For instance, to help a dualistic student (Position A) move to multiplistic
thinking (Position B), one must challenge to bipolar nature of dualistic thinking by presenting
multiplistic perspectives of an issue and letting them reconcile the inadequacy of the dualistic
position. Helping students wrestle with the inadequacy of their arguments provides the
necessary support to assist them to meet the challenge of change (Finster, 1991).
A transition from high school to university requires making a rapid adjustment in student’s
life and in his/her approach to learning and his/her first year at the university is hence a critical
period (Hale & Tattersall, 1964). Widick (1977) have described how students’ intellectual and
identity development can occur in parallel at university and that the university environment
should provide suitable challenges which facilitate this process. The Perry Scheme offers a
framework in which teachers can understand how students make meaning of their world
(Finster, 1991). Perry’s Development Model relates assumptions about knowledge and the
presumed roles of teachers and students. Understanding these often-hidden assumptions
allows teachers to create a better environment for promoting learning of the student.
Therefore, the Perry Scheme can be a guide for the development of teaching methods. Knowing
the variations in development that shape students’ responses is useful to teachers. It helps to
bring order out of what often appears to be a puzzling diversity of response while relieving
the teacher of the necessity of being all things to every student and enabling a more satisfactory
response to individual needs.
Teachers should not be telling students what they ought to do. Encouraging development
really means helping the students to find out their capabilities for themselves. A primary aim
of higher education ought to be the imparting of the necessary critical skills of analysis and
evaluation to enable students to develop a personal position based on the available evidence.
If students can be helped to make a commitment then a real value will be given in return for
the resources society is prepared to devote to higher education.
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Ðåçþìå

ÂÎÑÏÐÈßÒÈÅ ÒÓÐÅÖÊÈÌÈ ÑÒÓÄÅÍÒÀÌÈ ÑÒÀÐØÅÃÎ
ÊÓÐÑÀ ÔÀÊÒÎÐÎÂ, ÂËÈßÞÙÈÕ ÍÀ ÏÐÎÖÅÑÑ ÈÕ
ÈÇÓ×ÅÍÈß
Ýðäàë Ñåíîöàê, Öåçìè Óíàë
Â ýòîì èññëåäîâàíèè ïðèíÿëè ó÷àñòèå ñòóäåíòû ìëàäøèõ è ñòàðøèõ êóðñîâ, îáó÷àþùèåñÿ ïî
ïðîãðàììå åñòåñòâîçíàíèÿ (ôèçèêà, õèìèÿ è áèîëîãèÿ). Ãëàâíûé âîïðîñ – êàê ñòóäåíòû ïîíèìàþò
ñâîþ ðîëü è ðîëü ïðåïîäàâàòåëÿ. Áûëà èññëåäîâàíà ïðèðîäà çíàíèÿ, è çàäà÷è ñòóäåíòà íà ýêçàìåíå.
Âåðñèÿ Ïåððè Ìîäýëÿ, ðàçðàáîòàííàÿ Ôèíñòåðîì ïðèìåíÿëàñü â ýòîì èññëåäîâàíèè. Ýòà ìîäåëü
ïîêàçûâàåò, êàê ñòóäåíòû ðàçâèâàþòñÿ îò óïðîùåííîé ïîçèöèè ïî ïðèðîäå çíàíèÿ ê òîé, êîòîðàÿ
ÿâëÿåòñÿ áîëåå ïëþðàëèñòè÷åñêîé è êîíòåêñòóàëüíîé. Öåëü ýòîãî èññëåäîâàíèÿ ñîñòîÿëà â òîì, ÷òîáû
èññëåäîâàòü èíòåëëåêòóàëüíîå ðàçâèòèå ñòóäåíòîâ óíèâåðñèòåòà è ñäåëàòü ñðàâíåíèå ñðåäè óðîâíåé
êëàññà ñîãëàñíî Ïåððè Ìîäýëþ.
Âûáîðêà ñîñòàâëåíà èç 471 ñòóäåíòà, êîòîðûå îáó÷àëèñü íà ôàêóëüòåòå îáðàçîâàíèÿ ïî ðàçíûì
ïðîãðàììàì åñòåñòâîçíàíèÿ (ôèçèêè, õèìèè è áèîëîãèè). Èññëåäîâàíèå ïðîâåäåíî âî âðåìÿ ïåðâîãî
ñåìåñòðà 2003/2004 ó÷åáíîãî ãîäà. Ó÷àñòèå ïðèíÿëè ñòóäåíòû âñåõ êóðñîâ – îò ïåðâîãî äî ÷åòâåðòîãî
(ïîñëåäíåãî). Èíñòðóìåíò èññëåäîâàíèÿ, ðàçðàáîòàííûé Ôèíñòåðîì, ïðèìåíÿëñÿ â äàííîì
èññëåäîâàíèè. Áûëî ïîëó÷åíî ðàçðåøåíèå àâòîðà èñïîëüçîâàòü åãî èíñòðóìåíò â èññëåäîâàíèè. Àíêåòà
áûëà ïåðåâåäåíà íà òóðåöêèé ÿçûê. Ïåðåä îñíîâíûì èññëåäîâàíèåì áûëî ïðîâåäåíî ïèëîòàæíîå
èññëåäîâàíèå äëÿ óñòàíîâëåíèÿ íàäåæíîñòè èíñòðóìåíòà.
Îïèñàòåëüíàÿ òåõíèêà àíàëèçà èñïîëüçîâàëàñü, ÷òîáû îáúÿñíèòü ïîëó÷åííûå ðåçóëüòàòû.
Ïîëó÷åííûå äàííûå ïîêàçàëè, ÷òî ñòóäåíòû ïîäâåðãàþòñÿ èçìåíåíèÿì â îòíîøåíèÿõ ê èçó÷åíèþ,
îáó÷åíèþ, è çíàíèþ. Ìíîãî ñòóäåíòîâ ïðèõîäÿò â óíèâåðñèòåò ñî âïå÷àòëåíèåì, ÷òî çíàíèå ÿâëÿåòñÿ
ñîáðàíèåì íåèçìåííûõ ôàêòîâ, êîòîðûå ÿâëÿþòñÿ èëè ïðàâèëüíûìè èëè íåïðàâèëüíûìè, è ÷òî
ïðåïîäàâàòåëè ÿâëÿþòñÿ ôèãóðàìè âëàñòè, êîòîðûå çíàåò âñå. Ó áîëüøèíñòâà ñòóäåíòîâ ýòè âïå÷àòëåíèÿ
èçìåíèëèñü â òå÷åíèå ïðîöåññà îáó÷åíèÿ. Ñòóäåíòû íà÷èíàþò áðàòü îòâåòñòâåííîñòü çà èõ ñîáñòâåííîå
èçó÷åíèå, ïîñêîëüêó îíè ïðîãðåññèðóþò â óíèâåðñèòåòå âìåñòî òîãî, ÷òîáû îæèäàòü, ÷òî âñÿ
èíôîðìàöèÿ îáåñïå÷èâàåòñÿ ïðåïîäàâàòåëåì. Ïîñêîëüêó ñòóäåíòû ñòàíîâÿòñÿ áîëåå îòâåòñòâåííûìè
çà ñîáñòâåííîå èçó÷åíèå, îíè ñòàíîâÿòñÿ áîëåå àêòèâíûìè â ïîïûòêå ñâÿçàòü íîâóþ èíôîðìàöèþ ñ
òåìàìè èëè ïðåäìåòàìè, êîòîðûå îíè èçó÷àëè ðàíüøå. Ïðåïîäàâàòåëè íå äîëæíû ãîâîðèòü ñòóäåíòàì,
÷òî îíè äîëæíû ñäåëàòü. Îáîäðèòåëüíîå ðàçâèòèå äåéñòâèòåëüíî îçíà÷àåò ïîìîãàòü ñòóäåíòàì óçíàâàòü
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èõ ñïîñîáíîñòè. Ïåðâè÷íîé öåëüþ âûñøåãî îáðàçîâàíèÿ äîëæíà áûòü ïåðåäà÷à íåîáõîäèìûõ
êðèòè÷åñêèõ íàâûêîâ àíàëèçà è îöåíêè, ÷òîáû ïîçâîëèòü ñòóäåíòàì âûÿñíèòü ëè÷íóþ ïîçèöèþ.
Ñõåìà Ïåððè èíòåëëåêòóàëüíîãî ðàçâèòèÿ ïîëåçíà â îïèñàíèè ïîâåäåíèé ñòóäåíòîâ è òàêæå â
ïðåäëîæåíèè èäåé äëÿ òîãî, ÷òîáû ïîîùðèòü è ïîääåðæèâàòü ñòóäåíòîâ â ðàçâèòèè áîëåå
ðåëÿòèâèñòè÷åñêîãî ìûøëåíèÿ.
Êëþ÷åâûå ñëîâà: Ïåððè ìîäåëü, èíòåëëåêòóàëüíîå ðàçâèòèå, ïðîöåññ èçó÷åíèÿ, âîñïðèÿòèÿ
ñòóäåíòîâ.
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