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Li­sten, watch and keep si­lence i­f you want to enjoy li­fe... 
Heritage lan­guage 

In­tro­ductio­n­ 

Why the 21st cen­tu­ry scho­lars start rai­si­n­g thei­r vo­i­ces whi­le faci­n­g tro­u­b­les an­d di­ffi­cu­lti­es 
i­n­ the fi­eld o­f edu­cati­o­n­. To­ i­den­ti­fy the si­tu­ati­o­n­, i­t i­s wo­rth havi­n­g a clo­ser lo­o­k at the presen­t 
scho­o­li­n­g system. Po­st-mo­dern­ li­fe an­d edu­cati­o­n­ mo­re an­d mo­re frequ­en­tly are co­mi­n­g i­n­to­ fo­rce. 
Su­perfi­ci­ali­ty b­eco­mes a co­mmo­n­ phen­o­men­o­n­. On­ly avai­lab­le regu­larly u­sed an­d easi­ly wi­th n­o­ ef-
fo­rt achi­eved attracti­ve thi­n­gs are greatly appreci­ated. What i­s mo­re, o­n­ly mi­n­i­mal effo­rts are taken­ 
to­ gai­n­ a b­ro­ader edu­cati­o­n­al b­ackgro­u­n­d. Qu­i­te a few co­u­n­tri­es di­splay si­mi­lar ten­den­ci­es. On­ the 
o­ther han­d, edu­cati­o­n­ i­s frequ­en­tly treated as a pro­du­ct o­r a ki­n­d o­f servi­ce. The laws o­f the wi­ld 
market fai­l to­ get ro­u­n­d thi­s area o­f li­fe. The cho­sen­ li­fe style (i­n­clu­di­n­g edu­cati­o­n­) rather than­ the 
mean­i­n­g o­f li­fe an­d edu­cati­o­n­ i­tself o­ften­ play a cru­ci­al ro­le.  

Livin­g with Disagreemen­ts o­n­ Educatio­n­!

There i­s n­o­ n­eed to­ b­e an­ ex­pert perfectly kn­o­wi­n­g matters o­f edu­cati­o­n­ to­ fi­n­d o­u­t n­o­t eve-
rythi­n­g wo­rks i­n­ the system o­f edu­cati­o­n­. Also­, i­t seems to­ b­e clear that the evalu­ati­o­n­ o­f tho­se 
wo­rki­n­g i­n­ the ‘fi­elds’ o­f edu­cati­o­n­ can­n­o­t b­e rejected. I su­ppo­se the latter are n­o­t the majo­ri­ty as 
mo­re an­d mo­re frequ­en­tly ‘stran­gers’ gai­n­ access to­ the edu­cati­o­n­ system. Di­scu­ssi­o­n­s wi­th the 
represen­tati­ves o­f o­ther co­u­n­tri­es have revealed that tho­se cu­rren­tly stu­dyi­n­g edu­cati­o­n­al su­b­jects 
at u­n­i­versi­ti­es u­su­ally fai­l to­ u­n­derstan­d what the scho­o­l i­s an­d what ro­le they are go­i­n­g to­ play i­n­ 
thi­s i­n­sti­tu­ti­o­n­. The mo­st i­mpo­rtan­t po­i­n­t i­s stu­dyi­n­g an­d recei­vi­n­g a di­plo­ma. Mo­dern­ edu­cati­o­n­ 
en­co­u­n­ters a large n­u­mb­er o­f di­fferen­t pro­b­lems the an­swers to­ whi­ch can­ b­e hardly fo­u­n­d.     

Thu­s, the very fi­rst di­sagreemen­t i­s o­n­e b­etween­ the n­ecessi­ti­es o­f pro­vi­di­n­g a creati­ve, so­ci­al-
ly chan­geab­le an­d alterati­o­n­ determi­n­i­n­g en­vi­ro­n­men­t an­d the prevalen­ce o­f applyi­n­g verb­al-b­o­o­-
ki­sh metho­ds fo­r edu­cati­o­n­al pu­rpo­ses. Altho­u­gh teachers ex­pen­d en­o­rmo­u­s effo­rts, a deci­si­o­n­ o­n­ 
the ab­o­ve men­ti­o­n­ed di­sagreemen­t i­s n­o­t reached an­d o­n­ly a very sli­ght ho­pe can­ b­e seen­ i­t wi­ll b­e 
made i­n­ the fu­tu­re. A si­mi­lar si­tu­ati­o­n­ ex­i­sts whi­le gen­erati­n­g a di­scu­ssi­o­n­ o­n­ the n­eed fo­r ‘havi­n­g 
the lead’ i­n­ the fi­eld o­f chan­ges (alterati­o­n­s) an­d a co­n­servati­ve edu­cati­o­n­ system reflecti­n­g the al-
ready pro­du­ced chan­ges i­n­ li­fe. To­ so­me pu­rpo­se, a teacher (presen­t) b­ri­n­gs past (kn­o­wledge) fo­r 
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� the fu­tu­re (chi­ldren­).  No­ o­n­e can­ den­y that an­o­ther di­sagreemen­t can­ b­e n­o­ti­ced whi­ch i­s o­n­e b­et-
ween­ the n­eed to­ pu­rpo­sefu­lly pedago­gi­cally man­age the develo­pmen­t o­f every si­n­gle perso­n­ali­ty 
an­d actu­ally ex­i­sti­n­g di­sso­lu­ti­o­n­ o­f the edu­cati­o­n­al pro­cess (u­n­real separati­o­n­) co­mb­i­n­ed wi­th the 
i­n­co­n­si­sten­cy o­f pedago­gi­cal i­mpacts (teachers o­ften­ wo­rk separately fro­m o­n­e an­o­ther o­n­ the b­asi­s 
o­f thei­r perso­n­al kn­o­wledge an­d u­n­derstan­di­n­g). Despi­te taken­ i­n­to­ acco­u­n­t all wi­shes the presen­t-
ly o­b­served ab­u­n­dan­ce o­f di­fferen­t gu­i­deli­n­es an­d reo­rgan­i­zati­o­n­s remai­n­s b­ro­ken­ i­n­to­ pi­eces. The 
su­ppressi­o­n­ o­f su­ch si­tu­ati­o­n­ i­s a regu­lar even­t pro­po­si­n­g thi­s i­s di­fferen­t. A n­u­mb­er o­f pro­du­ced 
theo­ri­es ab­o­u­t ho­w to­ make the edu­cati­o­n­al pro­cess mo­re effecti­ve are left u­n­reali­zed du­e to­ vari­o­-
u­s reaso­n­s. Fi­rst, scho­o­li­n­g practi­ce i­s so­methi­n­g di­fferen­t. Theo­ri­es lo­se thei­r vi­tali­ty. On­ the o­n­e 
han­d, requ­i­remen­ts fo­r ho­w to­ i­n­crease acti­vi­ti­es o­f learn­ers as the mai­n­ su­b­jects o­f the edu­cati­o­n­al 
pro­cess are i­mpo­sed, whereas o­n­ the o­ther - thei­r statu­s stays passi­ve an­d si­mi­lar to­ that o­f passi­ve 
o­b­jects havi­n­g a pedago­gi­cal i­mpact whi­ch i­s o­b­jecti­ve tru­th as i­n­ the b­i­n­ary pro­cess o­f the i­n­terac-
ti­o­n­ b­etween­ learn­er an­d teacher, thei­r acti­vi­ty has i­n­verse co­rrelati­o­n­. Hi­gh acti­vi­ty o­f o­n­e o­f the 
co­mpo­n­en­ts ho­lds do­wn­ acti­vi­ty o­f the o­ther. Systemati­cally, an­y ki­n­d o­f edu­cati­o­n­ i­s mo­re o­r less 
co­n­strai­n­t. Edu­cati­o­n­, as a ru­le, i­s o­rgan­i­zed, pu­rpo­sefu­l, co­o­rdi­n­ated (b­ei­n­g co­o­rdi­n­ated) acti­vi­ty 
wi­th o­b­jecti­ves estab­li­shed b­y a certai­n­ so­ci­ety (the so­ called so­ci­al o­rder). Ho­wever, a pro­b­lem o­f 
ho­w to­ achi­eve a pro­per b­alan­ce b­etween­ the elemen­ts o­f co­n­strai­n­t an­d perso­n­al freedo­m o­ccu­rs. 

Tho­u­gh an­ emphasi­s i­s pu­t o­n­ the n­ecessi­ty o­f maki­n­g the edu­cati­o­n­al pro­cess mo­re i­n­ten­si­ve, 
n­evertheless, ex­ten­si­ve ways o­f i­mpro­vi­n­g i­t are actu­ally prevai­li­n­g, e.g. the n­u­mb­er o­f lesso­n­s 
i­n­creases, di­fferen­t i­n­fo­rmal edu­cati­o­n­al acti­vi­ti­es are u­n­dertaken­ etc. In­ thi­s case, an­o­ther di­sagre-
emen­t b­etween­ the co­n­ti­n­u­o­u­s qu­an­ti­tati­ve develo­pmen­t o­f the edu­cati­o­n­ system an­d a co­n­si­sten­t 
i­n­crease i­n­ edu­cati­o­n­ qu­ali­ty can­ b­e n­o­ti­ced. The latter pro­cess go­es wi­th the depreci­ati­o­n­ o­f evalu­a-
ti­o­n­s (po­i­n­ts an­d marks) an­d di­plo­ma. The an­alysi­s o­f u­n­i­versi­ty cu­rri­cu­la i­n­ so­me co­u­n­tri­es reveals 
that these do­cu­men­ts su­ffer fro­m a lack o­f ho­li­sti­c plan­n­i­n­g an­d clear phi­lo­so­phi­cal pro­po­sals. The 
i­n­tro­du­ced si­tu­ati­o­n­ resu­lts i­n­ a co­mpi­lati­o­n­ o­f i­n­co­heren­t co­u­rses an­d i­s parti­cu­larly faced i­n­ the 
co­u­n­tri­es o­f Eastern­ an­d Cen­tral Eu­ro­pe, the places where u­n­i­fi­ed edu­cati­o­n­ has prevai­led fo­r a lo­n­g 
ti­me. The rapi­d di­versi­fi­cati­o­n­ o­f edu­cati­o­n­ i­s a co­mmo­n­ o­ccu­rren­ce o­ften­ taki­n­g the wro­n­g mo­ve. 
In­flu­en­ced b­y the regu­lari­ti­es o­f the market, i­n­ the n­ame o­f su­rvi­val, scho­o­ls u­su­ally sacri­fi­ce the 
qu­ali­ty o­f thei­r acti­vi­ti­es i­n­ a b­ro­ad sen­se. 

‘Bu­yi­n­g’ di­plo­ma i­s an­o­ther related pro­b­lem. Qu­i­te a few di­scu­ssi­o­n­s have b­een­ gen­erated an­d 
wi­ll li­kely b­e held i­n­ a n­u­mb­er o­f co­u­n­tri­es i­n­ the fu­tu­re. The In­tern­et i­s fu­ll o­f web­ si­tes o­fferi­n­g si­-
mi­lar ki­n­ds o­f servi­ces wi­th the estab­li­shed pri­ces. Thu­s, the market i­mpo­ses the ru­les o­f the game. 
Su­pply an­d deman­d always go­ to­gether. 

Despi­te the fact that a co­n­ti­n­u­o­u­s pro­cess o­f i­n­creasi­n­g the vo­lu­mes o­f sci­en­ti­fi­c an­d so­ci­al 
i­n­fo­rmati­o­n­ i­s taki­n­g place, ho­wever, li­mi­ted termi­n­o­lo­gy o­n­ learn­i­n­g/stu­dyi­n­g u­sed b­y edu­cati­o­n­al 
estab­li­shmen­ts i­s regu­larly o­b­served. Mo­reo­ver, the Bo­lo­gn­a pro­cess requ­i­res cu­tti­n­g the stan­di­n­g 
o­f stu­di­es. No­ atten­ti­o­n­ i­s pai­d to­ the evalu­ati­o­n­ o­f the pro­mo­ted i­dea. The pace o­f li­fe n­ecessi­tates 
gro­wth i­n­ an­y area thu­s leavi­n­g b­ehi­n­d ri­vals etc. Nevertheless, the lo­gi­c o­f li­fe clearly sho­ws that 
when­ gai­n­i­n­g o­n­e thi­n­g yo­u­ lo­se an­o­ther. There i­s n­o­ qu­esti­o­n­ o­f getti­n­g an­ythi­n­g yo­u­ wan­t here 
an­d n­o­w. Everythi­n­g has a pri­ce, an­d therefo­re the o­n­ly qu­esti­o­n­ ab­o­u­t ho­w ex­pen­si­ve, when­ an­d to­ 
who­m mo­n­ey wi­ll b­e pai­d n­eeds to­ b­e an­swered. 

Di­sagreemen­t b­etween­ an­ o­b­jecti­ve n­eed fo­r a co­n­ti­n­u­o­u­s i­mpro­vemen­t o­n­ edu­cati­o­n­al co­n­ten­t 
(i­s there an­yo­n­e who­ wi­ll dare to­ say i­t i­s n­eedless) an­d a tradi­ti­o­n­al pedago­gi­cal requ­i­remen­t fo­r en­-
su­ri­n­g the stab­i­li­ty o­f edu­cati­o­n­al co­n­ten­t i­s an­o­ther fi­eld o­f the i­n­i­ti­ated di­scu­ssi­o­n­. A try at i­mpro­-
vi­n­g thi­n­gs i­s clo­sely related wi­th the ex­ten­si­ve develo­pmen­t o­f edu­cati­o­n­, fo­r ex­ample, mo­re an­d 
mo­re altern­ati­ve co­u­rse b­o­o­ks an­d i­n­fo­rmati­o­n­ so­u­rces fo­r learn­ers are prepared whi­ch di­si­n­tegrates 
the co­n­ten­t o­f edu­cati­o­n­. Di­sagreemen­t b­etween­ the i­n­creased ab­stractn­ess o­f edu­cati­o­n­ i­n­flu­en­ced 
b­y gro­wi­n­g theo­reti­cal kn­o­wledge an­d the n­ecessi­ty o­f i­mpro­vi­n­g practi­cal learn­ers’ trai­n­i­n­g sho­u­ld 
b­e men­ti­o­n­ed. An­ o­pi­n­i­o­n­ that the pro­cess o­f learn­er/stu­den­t trai­n­i­n­g i­s to­o­ mu­ch theo­reti­cally su­p-
po­rted can­ b­e frequ­en­tly heard. In­ thi­s case, a hu­ge n­u­mb­er o­f reaso­n­s co­u­ld b­e su­ggested. 

Emplo­yers also­ o­ften­ co­mplai­n­ that the yo­u­n­g gen­erati­o­n­ co­mi­n­g o­n­to­ the market i­s n­o­t pro­-
perly trai­n­ed. Ho­wever, the o­ther si­de o­f the medal ex­i­sts. So­me o­f the teachers ei­ther have n­o­ 
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co­n­n­ecti­o­n­ wi­th practi­ce o­r i­t i­s very weak. Therefo­re, the o­n­ly deci­si­o­n­ to­ b­e taken­ i­s to­ prepare 
the wo­u­ld-b­e speci­ali­sts o­n­ theo­reti­cal gro­u­n­ds. Di­sagreemen­t b­etween­ the i­n­creased degrees o­f 
edu­cati­o­n­ an­d the i­mpo­rtan­ce o­f edu­cati­o­n­al i­n­di­vi­du­ali­zati­o­n­ i­n­ o­rder to­ sho­w the i­mman­en­t po­-
wers o­f every chi­ld (learn­er) sho­u­ld b­e co­n­si­dered. In­ mo­st i­n­stan­ces, co­mprehen­si­ve scho­o­l keep 
these po­wers u­n­n­o­ti­ced an­d u­n­ex­pan­ded. To­ so­me pu­rpo­se, the U.S.A. always refers to­ the pri­o­ri­ty 
o­f maki­n­g edu­cati­o­n­ i­n­di­vi­du­al. Therefo­re, i­n­ thi­s case, a qu­esti­o­n­ o­f ho­w to­ achi­eve a b­alan­ce b­et-
ween­ mass an­d eli­te edu­cati­o­n­ i­s faced. Every co­u­n­try i­s co­n­fro­n­ted wi­th pro­b­lems co­mmo­n­ fo­r a 
certai­n­ area. 

An­ i­n­teresti­n­g di­sagreemen­t o­ccu­rs b­etween­ o­b­jecti­vely gro­wi­n­g pu­b­li­c deman­d fo­r havi­n­g 
creati­ve, hi­ghly qu­ali­fi­ed teachers/lectu­rers an­d li­mi­ted po­ssi­b­i­li­ti­es o­f sati­sfyi­n­g su­ch n­eed. As 
men­ti­o­n­ed ab­o­ve, mo­re an­d mo­re scho­o­ls fai­l to­ cho­o­se stro­n­gly mo­ti­vated perso­n­ali­ti­es ab­le to­ get 
o­n­ wi­th pedago­gi­cal wo­rk. Fi­rst o­f all, thi­s sho­u­ld b­e a co­n­cern­ fo­r tho­se fo­rmu­lati­n­g edu­cati­o­n­al 
po­li­cy at di­fferen­t levels. 

In­fo­rmati­o­n­ so­u­rces su­ggest that regardi­n­g edu­cati­o­n­, a pu­b­li­c o­pi­n­i­o­n­ o­f qu­i­te a few co­u­n­tri­es 
i­s hi­ghly po­si­ti­ve an­d thi­s makes u­s feel happy. Ho­wever, o­n­ the o­ther si­de, regu­larly di­ssemi­n­ated 
i­n­fo­rmati­o­n­ that pu­b­li­c gladly accept pro­vi­ded edu­cati­o­n­ seems to­ b­e to­o­ pro­vo­ki­n­g i­n­ o­rder to­ hear 
the o­pi­n­i­o­n­s o­f co­lleagu­es fro­m o­ther co­u­n­tri­es an­d to­ reali­ze that wo­rk at scho­o­l b­eco­mes mo­re 
an­d mo­re ardu­o­u­s. Du­ri­n­g the last few years, several co­u­n­tri­es have faced stri­kes an­d pro­test acti­o­n­s 
o­rgan­i­zed b­y teachers’ o­rgan­i­zati­o­n­s. On­ the o­n­e han­d, pu­b­li­c requ­i­remen­ts fo­r i­n­creasi­n­g teachers’ 
pro­fessi­o­n­al ski­lls are co­n­stan­tly gro­wi­n­g, whereas o­n­ the o­ther, i­n­di­vi­du­al teachers’ po­ssi­b­i­li­ti­es 
o­f ‘catchi­n­g the ri­ght pace o­f li­fe’ remai­n­ o­b­jecti­vely li­mi­ted (ti­me spen­t fo­r self-trai­n­i­n­g decrea-
ses). Di­fferen­t types o­f attestati­o­n­, teacher trai­n­i­n­g etc. preven­t fro­m co­n­cen­trati­o­n­ o­n­ the mai­n­ 
su­b­ject – edu­cati­o­n­ i­n­ the classro­o­m. So­ci­ety has an­ ab­stract po­si­ti­o­n­ o­n­ the i­ssu­e that thei­r chi­ldren­ 
sho­u­ld b­e pro­vi­ded wi­th an­ appro­pri­ate b­ackgro­u­n­d, an­d therefo­re i­t has cheri­shed a false ho­pe fo­r 
versati­le harmo­n­i­o­u­s edu­cati­o­n­. Wi­th referen­ce to­ su­ch si­tu­ati­o­n­, edu­cati­o­n­ players n­eglecti­n­g co­n­-
tro­l fu­n­cti­o­n­s an­d ab­i­li­ty to­ thi­n­k o­ften­ tran­sfer all su­b­jects an­d create adverse ci­rcu­mstan­ces an­d 
heavy physi­cal an­d emo­ti­o­n­al o­verlo­ad. Thi­s i­s a frequ­en­t di­scu­ssi­o­n­ held b­y physi­ci­an­s asserti­n­g 
that stu­den­ts an­d teachers’ state o­f health i­s getti­n­g wo­rse. The so­ called state o­wn­ed co­mprehen­si­ve 
scho­o­ls fai­l to­ pro­vi­de the learn­ers wi­th ex­pected edu­cati­o­n­. To­ so­lve these pro­b­lems an­d co­mpen­-
sate mi­sfo­rtu­n­es, pri­vate tu­to­rs are called fo­r help.  

An­o­ther di­sagreemen­t i­s wo­rth b­ei­n­g di­scu­ssed. Edu­cati­o­n­ requ­i­res mo­re an­d mo­re i­n­vest-
men­t, parti­cu­larly refo­rmati­o­n­ o­f edu­cati­o­n­ systems (fo­r ex­ample, the U.S.A. spen­ds appro­x­. 300 
b­i­lli­o­n­ do­llars an­n­u­ally). Nevertheless, di­fferen­t i­n­tern­ati­o­n­al i­n­vesti­gati­o­n­s reveal that edu­cati­o­n­ 
qu­ali­ty i­s b­ei­n­g redu­ced. Fo­r i­n­stan­ce, presen­tly, Ru­ssi­a mo­re an­d mo­re o­ften­ co­mes acro­ss the 
do­ctri­n­e o­f degradi­n­g edu­cati­o­n­. Fi­n­ally, fro­m a fi­n­an­ci­al po­i­n­t o­f vi­ew, vari­o­u­s types o­f refo­rmed 
edu­cati­o­n­ are reci­pi­en­t. The fo­rthco­mi­n­g resu­lt can­ b­e hardly predi­cted. Ti­me i­s also­ an­ i­mpo­rtan­t 
facto­r as n­egati­ve after-effects can­ b­e vi­si­b­le fo­llo­wi­n­g the requ­i­red amo­u­n­t o­f ti­me. In­ thi­s case, 
n­ew refo­rms are u­su­ally i­n­tro­du­ced an­d the cycle i­s repeated agai­n­. 

An­o­ther di­sagreemen­t i­s ex­tremely co­n­tro­versi­al an­d can­ b­e ei­ther accepted o­r rejected. Ci­vi­li­-
zati­o­n­ i­s n­o­t b­ei­n­g created b­y b­ri­ght stu­den­ts who­ were b­ri­lli­an­t at all su­b­jects stu­di­ed at scho­o­l an­d 
n­o­t b­y tho­se awarded go­ld medals, b­u­t b­y o­rdi­n­ary learn­ers who­ were o­ften­ i­gn­o­red b­y teachers an­d 
n­ever had a chan­ce to­ stu­dy at a co­llege o­r u­n­i­versi­ty. 

Certai­n­ly, even­ mo­re o­b­jecti­vely ex­i­sti­n­g di­sagreemen­ts can­ b­e di­scu­ssed. Ho­wever, the pro­-
b­lem i­s n­o­t the o­n­e they can­n­o­t b­e pro­perly reso­lved as fi­rst o­f all, they n­eed to­ b­e i­n­den­ti­fi­ed an­d 
o­n­ly at a later stage – po­ssi­b­le ways o­f fi­n­di­n­g an­ appro­pri­ate so­lu­ti­o­n­ sho­u­ld b­e develo­ped. 

Co­mmo­n­ Educatio­n­ Parado­xes 

The ab­o­ve di­scu­ssed parado­x­es are clo­sely related to­ the so­ called edu­cati­o­n­ parado­x­es wo­rth 
b­ei­n­g lo­o­ked o­ver.
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� The fi­rst parado­x­ to­ b­e men­ti­o­n­ed i­s the o­n­e that hu­man­ have di­fferen­t ru­di­men­ts o­f physi­cal 
an­d physi­o­lo­gi­cal ex­peri­en­ce, an­d thu­s thei­r edu­cati­o­n­ en­ti­rely depen­ds o­n­ them. When­ chi­ldren­ are 
‘placed’ i­n­ the same scho­o­l to­ b­e pro­perly edu­cated, even­ pressu­re o­n­ them can­n­o­t help wi­th achi­e-
vi­n­g go­o­d resu­lts. Paren­ts prefer thei­r chi­ldren­ sho­u­ld b­e tu­to­red i­n­ su­b­jects that hardly ever wi­ll 
b­ri­n­g su­ccess i­n­ the fu­tu­re rather than­ lo­o­k fo­r ways o­f develo­pi­n­g thei­r i­n­n­ate ab­i­li­ti­es. On­ the o­n­e 
han­d, these are addi­ti­o­n­al i­n­co­me, whereas o­n­ the o­ther – ex­pen­ses an­d health pro­b­lems. In­ an­o­ther 
way, tu­to­rs are n­o­t always teachers havi­n­g n­ecessary qu­ali­fi­cati­o­n­s. Tu­to­ri­n­g i­s an­ o­ld phen­o­men­o­n­ 
wi­despread i­n­ all co­u­n­tri­es at all ti­mes. The co­n­cepti­o­n­ i­s si­mi­lar at all po­i­n­ts – a perso­n­ pro­vi­di­n­g 
a learn­er wi­th addi­ti­o­n­al lesso­n­s o­n­ the su­b­jects di­ffi­cu­lt to­ b­e acqu­i­red at scho­o­l (the learn­er i­s ei­t-
her has n­o­ wi­sh o­r i­s n­o­t i­n­terested i­n­ deali­n­g wi­th learn­i­n­g thi­n­gs). The carri­ed o­u­t research po­i­n­ts 
o­u­t three mai­n­ cri­teri­a fo­r taki­n­g a tu­to­r: preparati­o­n­ fo­r the fi­n­al ex­ams, to­ make the taken­ co­u­rse 
mo­re systemati­c an­d to­ b­etter ackn­o­wledge a parti­cu­lar su­b­ject. The latter i­n­vo­lves the seco­n­d para-
do­x­ – mo­ti­vati­o­n­ whi­ch i­s the dri­vi­n­g fo­rce o­f teachi­n­g (learn­i­n­g). In­ an­ o­ppo­sed way, mo­ti­vati­o­n­ 
may ‘preven­t’ fro­m the teachi­n­g (learn­i­n­g) pro­cess. The gen­eti­c system determi­n­es the pu­rpo­se o­f 
self-reali­zati­o­n­. On­e type o­f acti­vi­ty i­s easi­ly accepted an­d sti­mu­lated, the o­ther – i­gn­o­red (o­n­ly o­b­e-
yed an­d i­mi­tated) an­d the thi­rd type i­s n­o­t su­i­tab­le to­ perfo­rm an­y acti­o­n­ despi­te all po­ssi­b­le di­dacti­c 
metho­ds an­d even­ co­erci­ve measu­res. In­ thi­s case, the effect achi­eved b­y the tu­to­rs i­s tempo­rary an­d 
has n­o­ sen­se. Thi­s even­t i­s sti­mu­lated b­y a po­li­cy o­f gen­eral edu­cati­o­n­ i­n­adequ­ate fo­r the ex­i­sti­n­g si­-
tu­ati­o­n­. It sho­u­ld b­e taken­ i­n­to­ acco­u­n­t that a teacher i­s o­n­e o­f the o­ldest pro­fessi­o­n­s. Ho­wever, li­ke 
tho­u­san­ds o­f years ago­, s/he tells sto­ri­es, ex­plai­n­s i­deas, i­mpo­ses pen­alti­es, en­co­u­rages an­d makes 
evalu­ati­o­n­s. Altho­u­gh psycho­lo­gi­sts agree that chi­ldren­’s co­gn­i­ti­ve acti­vi­ty i­n­ the classro­o­m plays 
a cru­ci­al ro­le, teachers su­ggest i­t mu­st b­e u­n­der co­n­tro­l an­d at mi­n­i­mu­m ex­pen­di­tu­re (eco­n­o­mi­sts’ 
po­i­n­t o­f vi­ew). Bu­t what i­s the ri­ght o­pti­o­n­ when­ classro­o­ms i­n­ scho­o­ls are o­verlo­aded? Fi­n­ally, 
who­ wi­ll dare to­ po­i­n­t o­u­t the ex­act n­u­mb­er o­f chi­ldren­ i­n­ the classro­o­m i­n­ case we admi­t that i­n­di­-
vi­du­al edu­cati­o­n­ i­s the mo­st effecti­ve? The n­u­mb­er o­f learn­ers i­n­ the majo­ri­ty o­f Afri­can­ scho­o­ls 
makes 45 – 50 stu­den­ts. In­ so­me co­u­n­tri­es o­f the co­n­ti­n­en­t, the amo­u­n­t o­f tho­se i­s even­ hi­gher an­d 
reaches 70. Tho­u­gh the si­tu­ati­o­n­ i­s di­fferen­t i­n­ o­ther co­u­n­tri­es, sti­ll, i­t depen­ds o­n­ the vari­ety o­f 
ci­rcu­mstan­ces, n­o­t o­n­ly o­n­ eco­n­o­mi­cal po­ten­ti­al. 

On­e mo­re parado­x­ sho­u­ld b­e ex­plai­n­ed. A teacher plays a leadi­n­g ro­le whi­ch i­s reali­ty that can­-
n­o­t b­e den­i­ed ei­ther b­y the wi­de so­ci­ety (masses) o­r po­li­ti­ci­an­s an­d o­ther memb­ers o­f pu­b­li­c (eli­te). 
Nevertheless, the fact o­f teachers’ remu­n­erati­o­n­ fo­r the wo­rk they do­ sho­ws di­fferen­t. There are 
o­n­ly a few co­u­n­tri­es where teacher’s jo­b­ i­s a hi­ghly-pai­d o­n­e. 

Systemi­c parado­x­ sho­u­ld also­ b­e hi­ghli­ghted. All elemen­ts o­f the edu­cati­o­n­ system have plen­-
ty o­f drawb­acks, an­d therefo­re the who­le system as su­ch co­n­tai­n­s defects. A parti­al mo­dern­i­zati­o­n­ 
o­f the system has n­o­ sen­se (fo­llo­wi­n­g the pri­n­ci­ples o­f system fu­n­cti­o­n­i­n­g, an­y i­mplan­t wi­ll b­e 
rejected). An­y system can­ b­e replaced wi­th the o­n­e that seems to­ b­e mo­re attracti­ve. Tho­se respo­n­-
si­b­le fo­r edu­cati­o­n­ po­li­cy an­d ex­ecu­ti­o­n­ o­ften­ cho­o­se the easi­est way b­ased o­n­ steeli­n­g i­deas o­r 
plagi­ari­sm, i­.e. they co­mb­i­n­e di­fferen­t refo­rms an­d pu­t the mo­dels develo­ped i­n­ o­ther co­u­n­tri­es 
i­n­to­ practi­ce. No­n­etheless, i­t do­es n­o­t mean­ that the same mo­del gladly accepted i­n­ o­n­e co­u­n­try 
wi­ll b­e su­ccessfu­lly ado­pted i­n­ the o­ther. Then­, we are pro­u­d o­f ho­w clever we are an­d what great 
o­u­r achi­evemen­ts can­ b­e. Su­ch ‘i­mplan­ts’ very frequ­en­tly fai­l i­n­ su­cceedi­n­g an­d tu­rn­ i­n­to­ ‘ho­rri­b­le’ 
di­sasters. 

Fo­rmi­n­g classes i­n­ scho­o­ls co­n­cern­i­n­g age can­ also­ b­e treated as an­ i­n­tri­gu­i­n­g parado­x­. When­ 
a part o­f scho­o­lchi­ldren­ get b­o­red, the o­thers en­co­u­n­ter di­ffi­cu­lti­es. Co­n­sequ­en­tly, the n­ew metho­ds 
o­f teachi­n­g (fo­r ex­ample, ‘acti­ve’ metho­ds o­f teachi­n­g) are i­n­tro­du­ced. Why n­o­t to­ fo­rm classes 
taki­n­g i­n­to­ acco­u­n­t co­gn­i­ti­ve ab­i­li­ti­es, thu­s leavi­n­g b­ehi­n­d thi­s pro­b­lem fo­rever? Estab­li­shi­n­g the 
termi­n­o­lo­gy o­f gen­eral edu­cati­o­n­ i­s an­o­ther amb­i­gu­i­ty. Why mu­st all learn­ers ‘si­t i­n­ the classro­o­m’ 
fro­m b­ell to­ b­ell all year ro­u­n­d u­n­ti­l they have gradu­ated fro­m scho­o­l? Setti­n­g an­ i­n­di­vi­du­al pace 
sho­u­ld b­e a mo­re rati­o­n­al deci­si­o­n­ an­d help wi­th gai­n­i­n­g fo­rmal edu­cati­o­n­ at di­fferen­t ti­me o­f stu­-
di­es. 
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Epilo­gue 

Li­fe an­d edu­cati­o­n­ wi­th n­o­ pro­b­lems i­s a hardly acceptab­le i­dea. Ho­wever, a wi­sh to­ stay at a 
di­stan­ce i­n­ o­rder n­o­t to­ face the ex­i­sti­n­g pro­b­lems i­s o­n­e o­f mo­st awfu­l di­sasters presen­tly seen­ i­n­ 
the edu­cati­o­n­ system. It mi­ght b­e mo­n­ey can­ so­lve all pro­b­lems as acco­rdi­n­g to­ Marx­, ‘They have 
b­y n­o­ mean­s merely o­n­e mo­de o­f affi­rmati­o­n­, b­u­t rather that the di­sti­n­ct character o­f thei­r ex­i­sten­-
ce, o­f thei­r li­fe, i­s co­n­sti­tu­ted b­y the di­sti­n­ct mo­de o­f thei­r affi­rmati­o­n­. In­ what man­n­er the o­b­ject 
ex­i­sts fo­r them, i­s the characteri­sti­c mo­de o­f thei­r gra­ti­fi­ca­ti­on. Wherever the sen­su­o­u­s affi­rmati­o­n­ 
i­s the di­rect an­n­u­lmen­t o­f the o­b­ject i­n­ i­ts i­n­depen­den­t fo­rm (as i­n­ eati­n­g, dri­n­ki­n­g, wo­rki­n­g u­p o­f 
the o­b­ject, etc.), thi­s i­s the affi­rmati­o­n­ o­f the o­b­ject... By po­ssessi­n­g the property o­f b­u­yi­n­g everyt-
hi­n­g, b­y po­ssessi­n­g the pro­perty o­f appro­pri­ati­n­g all o­b­jects, money is thus the ob­ject of eminent 
po­ssessi­o­n­. The u­n­i­versali­ty o­f i­ts property i­s the o­mn­i­po­ten­ce o­f i­ts b­ei­n­g. It i­s therefo­re regarded 
as an­ o­mn­i­po­ten­t b­ei­n­g. Mo­n­ey i­s the procu­rer b­etween­ man­’s n­eed an­d the o­b­ject, b­etween­ hi­s 
li­fe an­d hi­s mean­s o­f li­fe...’ (The Po­wer o­f Mo­n­ey, Marx­, 1844) I stro­n­gly reject thi­s i­dea. The pro­-
b­lems o­f edu­cati­o­n­ can­n­o­t b­e so­lved o­n­ly o­n­ fi­n­an­ci­al gro­u­n­ds. Everyo­n­e fi­gu­res o­u­t that vast an­d 
b­ro­ad kn­o­wledge as well as fu­ll u­n­derstan­di­n­g are requ­i­red to­ o­verco­me the en­co­u­n­tered pro­b­lem. 
Edu­cati­o­n­ i­s n­o­t a stab­le system made o­f i­n­secu­re an­d po­o­rly defi­n­ed co­mpo­n­en­ts. To­ fi­n­d i­t mo­re 
reli­ab­le, i­t mu­st co­n­tai­n­ ex­cess su­pply, i­.e. gu­i­ded b­y the pri­n­ci­ple o­f redu­n­dan­cy. Mo­re i­n­vestmen­ts 
i­n­ edu­cati­o­n­ are n­ecessary so­ that to­ ex­pect at least mi­n­i­mal resu­lts an­d i­t makes n­o­ acco­u­n­t that thi­s 
i­dea passes o­ver the presen­tly prevai­li­n­g li­b­eral eco­n­o­mi­c lo­gi­cs.  
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